
Contact Information

Community Consolidated School District 181
6010 S. Elm St. • Burr Ridge, IL • 60527

www.d181.org
630.887.1070

District 181:  630.887.1070 

Clip art licensed from Clip Art Gallery on DiscoverySchool.com.

Differentiation
In District 

181 

Based on  
the research of 

Carol Ann Tomlinson

Community Consolidated School District 181

Source List: 
Tomlinson, Carol A. and Marcia B. Imbeau. Leading and Managing 

a Differentiated Classroom. Alexandria, VA: ASCD, 2010. Print.

Collins, M., & Amabile, T. (1999). Motivation and creativity. In R.J. 
Sternberg (Ed.). Handbook of creativity (pp. 297-312). New 
York: Cambridge University Press.

Csikszentmihalyi, M. (1990). Flow: The Psychology of optimal 
experience. New York Harper Collins. 

Dunn, R., & Dunn, K. (1992). Teaching elementary students 
through their individual learning styles: Practical approaches 
for grades 3-6. Boston: Allyn & Bacon.

Dunn, R., & Dunn, K. (1993). Teaching secondary students through 
their individual learning styles: Practical approaches for grades 
7-12. Boston: Allyn & Bacon.

Gardner, H. (1995). Frames of mind: The theory of multiple 
intelligences. New York: Basic Books. 

Gilligan, C. (1982). In a different voice. Psychological theory and 
women’s development. Cambridge, MA: Harvard University 
Press. 

Gurlan, M. (2001). Boys and girls learn differently: A guide for 
teachers and parents. San Francisco: Jossey-Bass.

Sousa, D. (2001). How the brain learns (2nd ed.). Thousand Oaks, 
CA: Corwin Press. 

Sternberg, R.J. (1985). Beyond IQ: A triarchic theory of human 
intelligence. New York: Cambridge University Press.

Tannen, D. (1990). You just don’t understand: Women and men in 
conversation. New York: Ballantine.

Tomlinson, C., & McTighe, J. (2006). Integrating differentiated 
instruction & understanding by design: Connecting content and 
kids. Alexandria, VA: ASCD.

Vygotsky, L.S. (1978). Mind in society. Cambridge, MA: Harvard 
University Press.

Vygotsky, L.S. (1986). Thought and language. Cambridge, MA: MIT 
Press.

Wiggins, G., & McTighe, J. (1998). Understanding by design. 
Alexandria, VA: ASCD.

Wolfe, P. (2010). Brain matters: Translating research into classroom 
practice (2nd ed.). Alexandria, VA: ASCD.

A
ll 

St
ud

en
ts

 A
ll 

St
af

f
D

if
fe

re
nt

ia
te

d 
In

st
ru

ct
io

n 
fo

r 
A

ll 
S

tu
de

nt
s

St
ra

te
gi

es
S

pe
ci

al
iz

ed
an

d
P

ro
gr

am
s

S
up

po
rt

LEARNING FOR ALL
Inclusive 

Practice

Online

Resources

Inquiry-based

Learning

Fine Arts4 Cs

Teacher 

Collaboration

Universal 

Design

SELAS

Flexible 

Grouping

Core Plus More

Response to

Interventions (RtI)

Special

Education

Advanced/Accelerated MathELA

ELL

504
ACE

Compacting

Bloom’s

Thinking House

Data Teams

Instructional

Technology

Common Core

Standards

Parental Support
1/5/12

Community Support

How can you 
as a parent 

help your child  
succeed in  

differentiated 
classrooms?

You can play an important role in helping 
teachers know your child better. Parents 
have a greater depth of knowledge about 
their children than a teacher can ever 
hope to attain. You are a fantastic source 
of all kinds of information on your child.

Like you, teachers want to make the 
school year successful for your child. 
They can do that best when they 
understand a student’s particular 
strengths and needs as an individual 
learner. The teacher can help support 
and develop these areas. Continue to 
communicate with your child’s teacher 
throughout the year. In collaboration, 
teachers, and parents can help each 
child grow to achieve and, in some 
cases, exceed the goals that are 
established for the class.



At the Core: Understanding Differentiation  
by Tomlinson and Imbeau, Leading and Managing A Differentiated Classroom, pages 12-19

At the core of the classroom practice of differentiation is the modification of three curriculum-related elements -- 
content, process, product  -- which are based on three categories of student need and variance -- readiness, interest, 
and learning profile.
Content  The knowledge, understanding, and skills 
we want students to learn.  During differentiation, 
teachers emphasize the methods that students use 
to access key content (e.g., independent reading, 
partner reading, text on tape, text with images, listening 
comprehension, online research, communication with 
experts, group demonstrations, small group instruction) 
rather than change the content itself (Tomlinson & 
McTighe, 2006). 
Process  How students come to understand or make 
sense of the content.   Real learning enables students 
to retain, apply, and transfer content. Real learning has 
to happen in students, not to them (National Research 
Council, 2000; Wiggins & McTighe, 1998). What we ask 
students to do during learning or practice should help 
them ‘own’ the content, see how it makes sense, and 
realize how it is useful in the world outside the classroom.
Product  How students demonstrate what they 
have come to know, understand, and are able to do 
after an extended period of learning.   A product is not 
something students generate in a single lesson or as a 
result of an activity or two. Rather, it is a rich culminating 
assessment that calls on students to apply and extend 
what they have learned over a period of time. Effectively 
designed authentic assessments inevitably have these 
characteristics.

Readiness  A student’s current proximity to 
specified knowledge, understanding, and skills.   
Readiness is not a synonym for ability. The term ability 
connotes what we sometimes believe to be a more or less 
fixed and inborn trait. Readiness suggests a temporary 
condition that should change regularly as a result of high-
quality teaching. To grow academically, students must 
work consistently with tasks that are sharply focused 
on essential knowledge, understanding, or skills. These 
tasks should be a bit too difficult for their current level 
of readiness. In addition, students must have a support 
system in the form of peers and/or teachers who will help 
them surmount this difficulty and emerge from the task 
at a new and more advanced level of readiness (Sousa, 
2001; Vygotsky, 1978, 1986; Wolfe, 2010).
Interest  That which engages the attention, curiosity, 
and involvement of a student.  Student interest is 
tied directly to student motivation to learn (Collins & 
Amabile, 1999; Csikszentmihalyi, 1990). When student 
interest is engaged, motivation to learn is heightened, 
and learning is enhanced. Personal interests are typically 
linked to a student’s strengths, cultural context, personal 
experiences, questions, or sense of need.
Learning Profile  Shaped by four elements.  
See below.

Differentiation  
A philosophy 
more than 
a definition

In CCSD 181, we follow the 
differentiation philosophy as explained 
by Carol Ann Tomlinson. A former 
teacher and administrator, Ms. 
Tomlinson currently works mostly in the 
areas of curriculum and differentiated 
instruction at the University of Virginia. 
She has written more than 250 books. 
This information in this brochure is 
from the book Leading and Managing 
A Differentiated Classroom, written 
by Tomlinson and Marcia B. Imbeau.

Differentiated instruction recognizes 
that students are not the same and that 
students should be provided resources, 
instruction, and support to help them 
meet objectives. Teachers follow a set 
of principles and an ongoing process 
of trial, reflection, and adjustment in 
the classroom. “Differentiation can be 
accurately described as classroom 
practice with a balanced emphasis on 
students and course content” (p.14).

Learning Profile Includes 
Learning Style A preferred 
contextual approach to learn-
ing.  Learning styles include 
working alone or with a partner, 
in a quiet place or with music 
playing, in a bright room or a 
darkened environment, while 
sitting still or moving around 
(Dunn & Dunn, 1992, 1993; 
Gregorc, 1979).

Intelligence Preference  A 
hard-wired or neurologically 
shaped preference for learn-
ing or thinking.  For example, 
intelligence preferences include 
verbal-linguistic, logical-math-
ematical, kinesthetic, interper-
sonal, intrapersonal, musical-
rhythmic, spatial, analytical, 
practical, creative (Gardner, 
1985; Sternberg, 1985).

Gender Approaches to 
learning may be shaped  
genetically or socially for 
males versus females. While 
not all males (or females) learn 
in the same ways, there are 
gender-based patterns of learn-
ing. It may be advantageous 
to utilize teaching and learning 
options that reflect a range 
of gender-based preferences 
while we continue to enhance 
our understanding of ways in 
which gender and learning are 
interrelated (Gilligan, 1982; 
Gurian, 2001; Tannen, 1990).

Culture Approaches to 
learning that may be strongly 
shaped by the context in 
which an individual lives and 
by the unique ways in which 
people in that context make 
sense of and live their lives.  
For example, how people com-
municate, relate to one another 
across generations, envision 
power structures, celebrate and 
mourn, and show respect are 
shaped by culture. As they do 
between genders, patterns of 
learning vary somewhat across 
cultures, but it is not the case 
that all individuals from a given 
culture approach learning in the 
same way.

Affect: Students’ emotions and feelings impact their learning 
Emotions and feelings originate in the brain based on past experiences and reactions to current experiences. They impact motivation 
to learn, ability to work with others, and self-concept as a learner. When a student has positive affect regarding learning and himself or 
herself as a learner, it opens the door to academic growth. Conversely, negative affect regarding learning or his or her own abilities as 
a learner shuts the door.
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